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The listening comprehension process is complex and multifaceted. The effectiveness of understanding
a foreign spoken language is determined by many factors of physiology, psychology, psycholinguistics,
linguistics. According to practicing teachers, training listening comprehension is always a more difficult task
than training other types of language activities. The lack of a foreign language environment makes it extremly
difficult to develop the listening skills, as it requires some willpower, mental and intellectual effort, and therefore
does not usually provoke positive emotions. The article highlights the most important problems of teaching
listening to students of non-linguistic specialties of higher education institutions. It contains a list of skills that
the students of non-language specialties must have in accordance with the requirements of language competence
in listening. The difficulties that students face during the process of listening are pointed out. Ways to control
the comprehension of the information they had heard are offered. The criteria for selecting material for listening
are given. It is emphasized that training listening should be based on a large amount of authentic texts. Another
important methodological issue that arises when it comes to teaching listening is the use of technical teaching aids.
There is no doubt about the expediency of using Internet resources during training listening in higher educational
establishments. The main purpose of using the World Wide Web for the formation of speech competence is to
create modern learning conditions for students, develop their interest in learning a foreign language, encourage
them, expand their knowledge and experience. Therefore, the article supports the feasibility and possibility
of using blended learning technology, namely the model "flipped classroom" for teaching listening in distance
education. The essence of this model, ways of its realization, stages of use are described. Examples of tasks
that should prepare students for listening and tasks to test comprehension of the material that has been heard
are given. The advantages of using this model in training listening in both traditional classroom and distance
learning are indicated. Some difficulties in its use are also listed. It is shown that the "flipped classroom" model
can be effectively used not only in lecture courses, but also in teaching more communicative disciplines, such
as foreign languages, and more specifically for training listening skills. In order to help teachers in the selection
of listening materials, recommendations are given on the use of some useful Internet platforms. Prospects for
further scientific and practlcal research on this topic are identified.

Key words: auding, listening comprehension, distance learning, inverted classroom, flipped classroom,
authentic materials, students’ independent work, technology in education.

HABYAHHS AYAIIOBAHHS CTYAEHTIB HEMOBHUX CMELIIAJIbHOCTEWN
I3 BAKOPUCTAHHAM MOJAEJII «NMEPEBEPHYTUI KJIAC»

JlazapeHko TeTtaHa BacuniBHa,
cTapwwun Buknagady kadenpu negaroriky, iHosemMHoi ¢inonorii Ta nepexknany

XapkiBCbKuK HauioHaabHU yHiBepcuteT imeHi CemeHa Ky3Heus

tlazarenko2011@ukr.net
orcid.org/0000-0002-4099-5319

[Iporec aynitoBaHHs CKJIQAHUH 1 OaraTrorpaHHH. E(beKTHBHiCTL PO3YMIHHSI IHIIOMOBHOI'O yCHOIO MOBIICH-
H3l 3yMOBIIIOETBCs OaraTbMa (akropamy (i3iosorii, NCHXoNnorii, ICHXOMIHIBICTUKH, JIHIBICTHKY. SIK CBig4aTh
BUKJIA/[a4i-IPAKTHKHA, HABYUTH ay[iFOBAHHA 3aBXK/IM CKIAHIIIE, HDK IHIIMX BH/IB MOBJICHHEBOI JisUIBHOCTI.
V pasi BiAICYTHOCTI iHIIOMOBHOTO CEPEIOBHIIA AyAiIOBAaHHS € HAHBAXYMM ISl ONaHyBAaHHS, OCKIIBKH BUMa-
ra€ MeBHUX BOJIbOBHX, NICHXIYHUX, PO3YMOBHX 3yCHJIb, & TOMY 1, 3a3BHYal, HE BUKJIMKAE TTOBUTHBHUX E€MO-
1idl. Y cTarTi BUCBITICHO HAHOINIbII BaXIIMBI MPOOJICMU HABYaHHS ay[IFOBaHHS CTYICHTIB HEJHTBICTHYHHX
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CHeIaIbHOCTEH 3aKIajliB BUIOI OcBiTH. HaBeeHO neperik yMiHb, SKUMH BiJIIOBITHO JI0 BUMOT MOBJICHHE-
BOT KOMIIETEHTHOCTI MO0 HABMYOK MPOCIYXOBYBaHHS MAalOTh BOJIOMITH CTYASHTH HEMOBHHX CIICIiaJbHOC-
Tell. Bka3zaHo Ha TpymHOIII, 3 SKUMH CTHKAIOTHCS CTYASHTH ITij 4ac ay/lifOBaHHS. 3allpONIOHOBAHO CIIOCOOU
KOHTPOJTIO PO3YMIHHS IPOCITYyXaHOTO IMOBimoMIIeHHs. HaBeneHo kpuTepii Bimbopy Marepiaiy s IPOCITyXOBY-
BaHHs. Haronornyerbest Ha TOMy, 1110 HAaBUYAHHS ay/IiFOBaHHS CJIiJl OyJyBaTy Ha 3HAYHHX 3a 00CSITOM aBTEHTHY-
HUX TekcTax. [lle oHUM BaXKJIMBUM METOJMYHUM ITUTAHHSM, SIKE [TOCTAE, KOJIM MOBA 3aX0O/IUTh PO HABYAHHS
ayAifOBaHHS, € MUTaHHS PO BUKOPUCTAHHSA TEXHIYHUX 3ac00iB HaBYaHHS. J{OLIIbHICTH 3aCTOCYBaHHS iHTEP-
HET-peCypcCiB Mij Yac HaB4aHHs aymitoBaHHS y 3BO He BHKIIMKae ®OMHUX CyMHIBiB. OCHOBHa MeTa BUKO-
pPHUCTaHHS BCECBITHBOI Mepexi /it (JOPMyBaHHS MOBJICHHEBOI KOMIIETEHIIII MOJISTAae B TOMY, 1100 CTBOPUTH
CydJacHi YMOBH ISl HAaBYaHHS IS CTYICHTIB, 3aIlIKaBUTH iX, CIIOHYKATH JI0 BUBUCHHS 1HO3€MHOI MOBH, PO3-
IIMPUTH CBOi 3HAHHA Ta JOCBiA. ToMy B CTarTi OOIPYHTOBY€ETHCS AOIIBHICTH Ta MOXJIMBOCTI BUKOPHCTAHHS
TEXHOJIOTIT 3MilIaHOTO HaB4YaHHs, a came mojeni «flipped classroomy» s HaB4YaHHS ayjlifOBaHHS 3a YMOB
IUCTaHILiiHOI ocBiTH. OmucaHo cyTHiCTL i€l MOI[eJ'Ii criocobu ii peaizarii, eTanu BUKOPHCTAHHSL. HaBez[eHo
TIPUKJIAN 3aBIaHb, SIKI MAIOTh ITiITOTYBAaTH CTYICHTIB JI0 TPOCITyXOBYBAHHS, i 3aBlaHb Ha nepeBlpKy p03yM1H—
H5l IIPOCITYXaHOTO MaTeplany Bkasano Ha nepesaru _BUKOPHCTAHH: i€l Mozenl I1iJ1 Yac HaBYaHHI1 ay,Z[lIOBaHHSI
K Y TpaI[I/II_III/IHOMy KJIaci, TaK i 32 yMOB JAUCTAHIIHOTO HaBYaHHA. Takok MEepeTiueHo AesKi TPyIHOIT B ii
3actocyBanHi. [lokazano, mo mozens «flipped classroom» mMoxe epeKTHBHO BUKOPHCTOBYBAaTHCH HE JIUIIE
B MEXax JIEKIIHHUX KypciB, a ¥ mij yac HaBYaHHS OLIbIII KOMYHIKATUBHUX JUCIMILIIH, 30KpeMa 1 1HO3eMHUX
MOB, 1 OUTBIII KOHKPETHO JUIsl TPEHYBaHHS HABUYOK IPOCITyXOBYBaHHS. 3a/Jisl JIOTIOMOTH BHKJIaJa4aM y Tiji-
0opi MaTepiaiB sl MPOCIYXOBYBaHHS JAIOTHCSI PEKOMEHIAITIT 1010 BHKOPHCTAHHS JICAKMX KOPUCHHX TLIaT-

(I)OpM IHTepHCTy Busnaueno HepCHeKTI/IBI/I MoAAJIbINNX HAYKOBO-IIPAKTUYHUX pO3B1,Z[OK 3 I_I1€1 TCMH.
Knwuosi cnosa: ay()liOG(lHH}l cnpuuHﬂmmﬂ HA C]lyx ()ucmanmuﬂe HABYAHHAL, nepeeepnymuu Kunac,
3MIUAHEe HABYAHHS, A8MEeHMUYHI Mameplafm camocmitina p060ma cmy()eHmls MEexXHIYHI 30Co0U HAGUAHHSL.

Introduction

The significant expansion of international
cooperation, the globalization of the world
economy and the rapid growth of student,
scientific and professional mobility have led
to the fact that today we cannot speak about
the competitiveness of a university graduates
in the labor market if they do not speak at least
one foreign language and especially the lan-
guage of the specialty. This is equally applica-
ble to specialists of any profile and industry.

Therefore, interest in the studying
and teaching of foreign languages for special
purposes has recently grown significantly. It
is essential for linguists, educators and meth-
odologists to develop research in this field in
order to provide a thorough language train-
ing for future technicians, lawyers and econ-
omists. Ukrainian non-linguistic universities
have accumulated vast practical experience
in training students in foreign languages in
accordance with generally accepted Euro-
pean levels of foreign language knowledge.

The purpose of this article is to consider
some aspects of teaching listening compre-
hension in a foreign language in a non-lin-
guistic university that are related to the choice
of teaching methods and the selection
of didactic materials.

The purpose of the discipline “Foreign lan-
guage for professional communication” in
a non-linguistic university is to develop pro-
fessionally oriented foreign language commu-
nicative competence of students, which will
allow them to integrate into the international
and professional environment and use a for-
eign language as a means of business, profes-
sional and intercultural communication. Since

the number of tutorial hours allocated by curric-
ula for learning a foreign language is very lim-
ited (2—4 hours a week), it is necessary to look
for ways of intensifying teaching. The teachers
are required to use the latest achievements
in the field of methods of teaching foreign
languages in the education process. These
achievements could include the use of video
materials and new methods of working with
them. Compared to other teaching aids, such
as audio, textbooks, or the familiar blackboard,
video is a relatively new medium for foreign
language teachers. However, many students
and even teachers are not very well aware
of how to use these resources to improve their
language proficiency.

The world events of 2020 have made signifi-
cant adjustments to all areas of human activity,
including the professional activities of univer-
sity teachers. AlImost all educational institutions
have switched to distance learning. In this situ-
ation, both teachers and students were forced
to change the traditional full-time education for-
mat to the unusual distance learning. The new
format dictated the search for other methods
of work, which in the given conditions would be
the most optimal and effective.

After having studied the current trends
in teaching foreign languages, the authors
of the article decided to apply the “flipped
classroom” model, which is very popular
and widely used in many countries.

1. Theoretical substantiation of the problem

Mastering a foreign language as
a communication tool means mastering four
types of linguistic activity - listening, speaking,
reading and writing, that are on various
grounds interconnected and interdependent.
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The term auding was introduced by
the American psychologist Brown and has
started to use in the methodological literature
only recently, in the 1960s. The term auding
(from the Latin audire to hear) is a receptive
type of linguistic activity, which means
the simultaneous perception of the language
form and understanding of the meaning
of an oral statement.

The issues of listening comprehention
training are covered in the works of |.L. Bim,
N.D. Galskova, I.A. Zimnyaya, N.V. Yelukhina,
etc. Theworks of S.V. Gaponova, O.G. Kvasova,
0.B. Tarnapolsky describe a variety of tools,
methods and techniques of teaching listening
comprehension, and identify certain difficulties
and ways to overcome them. However,
the peculiarities of training listening in non-
language universities are discussed in just
a few works, in particular in recent studies by
G.V. Gavrilova, V.A. Yakovleva.

The study of methodological and linguistic
sources has shown that training listening
comprehension is one of the least developed
sections of foreign language teaching methods
and until recently was not considered as
a subject of study or as a separate objective
in foreign language teaching.

In contrast to the recent past, modern
domestic and foreign foreign language
programs/courses have specific requirements
for the level of listening skills. But experience
shows that in practical classes the listening
skills development is often not given due
attention. Listening comprehension is still
a weak point in foreign language teaching.
Therefore, teachers and methodologists face
an urgent task — to study the problematic
issues of the formation of speech competence
in listening and organize the process so that
this training was effective.

Renovation of the content of education
at the present stage of development of society
is not least associated with innovative
processes in the organization of foreign
language teaching. The changes taking place
in all spheres of life require that the education
system keep pace with the times. Today
it is impossible to imagine a lesson without
technical aids.

Analysis of recent research and publica-
tions on e-learning tools shows the increased
attention of both domestic and foreign scien-
tists to the problem of creating an informa-
tional education environment for the training
of future professionals in universities. Sci-
entists, teachers and methodologists con-
sider the issues of networking in the edu-
cational process (l. Gurevich, D. Bergman,
E. Polat, etc.); use of cloud technologies in
the field of education (S. Litvinova, G. Tka-

chuk, G. Sagitova, etc.); smart technologies
of learning (V. Abramov, G. Bonch-Bruevich,
G. Kosenko, etc.); use of elements of dis-
tance learning during classes and in individual
work of students (B. Roman, R. Kukharchuk);
integration of distance and blended learning
into the learning process of foreign languages
(V. Kukharenko, O. Kvashnina). Theoretical
and applied aspects of the use of blended
learning technology in the educational pro-
cess are considered in the works of such for-
eign and domestic authors as V. Kukharenko,
M. Nikitina, O. Krivonos, D. Painter, C. Gra-
ham, R. Shank, M. Horn.

2. Methodology and methods

Significant changes are taking place in
teaching methods. Scientists R. Gurevich,
M. Kademiya, V. Umanets emphasize
a significant improvement in the quality
of learning through the large-scale introduction
of digital technologies, as this is a potential for
initiating distance learning and various modern
learning models: e-learning, m-learning,
blended-learning, flipped-learning, ubiquitous
learning. Electronsc learning (e-learning)
is learning with the help of multimedia tools
and the Internet. E-learningis synonimos
with distance learning, network learning,
virtual learning as all of them use information
and communication technologies. The
availability of electronic technologies creates
appropriate conditions for the transition from
book content to electronic one, enables
students to study subjects independently or
to folow a blended learning technology using
the techniques of flipped classroom.

3. Results and discussions

The listening comprehension process is
complex and multifaceted. The effectiveness
of understanding a foreign spoken language
is determined by many factors of physiology,
psychology, psycholinguistics, linguistics.
According to practicing teachers, training lis-
tening comprehension is always a more diffi-
cult task than training other types of language
activities. The lack of a foreign language
environment makes it extremly difficult to
develop the listening skills, as it requires
some willpower, mental and intellectual effort,
and therefore does not usually provoke posi-
tive emotions.

The method of forming listening compre-
hension competence is based on a scien-
tifically sound experiment and experimental
training. In the term of methodology, listening
comprehension training is a specially organ-
ized program of actions with learning material
that is perceived by the ear.

Auding is of great importance in
the methods of teaching foreign languages,
because the perception of a foreign language
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by ear is a complex process that requires
maximum attention and commitment from
the student, and consistent preparation for
the development of this type of activity from
the teacher. In this regard, there is the urgent
question of the methodological organization
of listening comprehension training
and proper planning of the process, so that
the level of listening skills of students of non-
linguistic specialties could meet the demands
of the modern information society.

In practical foreign language classes,
students must learn:

— to understand spoken language directly
from the voice and in the recording (audio,
video, etc.);

— to grasp and keep in mind the essence
of what has been heard;

—to understand speech at different speeds;

— to take information as a whole without
omissions;

— to separate important from minor;

— to understand the general content in
the presence of unfamiliar words;

— to determine the subject of the message;

— to divide the text into meaningful groups;

— to establish logical connections;

— to determine the main idea;

— to understand different texts: narrative,
descriptive, fable;

- to understand
and multifaceted texts;

— to understand the learned material in
various combinations (at different levels)
(Gavrilova, 2006).

It should be recalled that listening is
a receptive type of language activity, which
is a simultaneous listening comprehension
and understanding of speech. Therefore,
it is necessary to focus on the difficulties
the students of non-linguistic faculties face
while listening. This is a failure to process
the information perceived by the ear quickly
and adequately, lack of experience in listening
to a spoken foreign language, a falure to
overcome difficulties when listening. Thus,
a foreign language teacher at a non-linguistic
faculty must set specific tasks for teaching
listening. (Elukhina, 1977: 20—-23).

Before listening, the student must be
given clear, precise assignment on how to
perform the task. This worksheet directs
him to the listening and understanding
of audiotext. There must not be just “listen”
or “listen to the text” instructions, as such
guidance will not involve the students in
the listening process. They must know clearly
the purpose of the listening. At the same time
the assignments must not be formulated in
the way when they follow the chronological
course of the audio material.

monothematic

Control of comprehension can be done
orally or/and in writing. Test tasks in listening
usually involve selective answers (alternative,
single-element and multiple choice), as well
as tasks - classification, filling in tables/
diagrams, tasks to restore the missing
elements of the sentence, conversation on
audio text, its translation and/or retelling, etc.
(Tarnapolskiy, 2006).

Among many methodological issues that
are usually considered when discussing
teaching listening comprehension is
the question of choosing the right texts
to listen to. In our opinion, the teaching
of professionally-oriented listening in non-
linguistic higher educational establishments
should be based on larger authentic texts.
The material for listening must be authentic
to illustrate examples of live speech. By
authentic audio and video materials we mean
recordings that were made for native speakers
and that include linguistic and extralinguistic
information from such areas of society that are
related to the professional activities of future
professionals and demonstrate the functioning
of language as a means of professional
communication in the environment.

Another important methodological issue
that arises when it comes to teaching listening
is the issue of using technical teaching aids.
There is no doubt about the feasibility of using
Internet resources whle teaching listening in
higher educational establishments. The main
purpose of using the World Wide Web for
building linguistic competence is to create
up-to-date learning environment for students,
motivate them, encourage them to learn
a foreign language, increase their knowledge
and experience.

Thus, after getting acquainted with modern
trends in foreign language teaching, as
well as taking into account the peculiarities
of students’ perception of new material
under the conditions of distance learning, we
decided to use the model “flipped classroom”
for teaching listening. This model enables
the promotion of new technologies without
abandoning conventional teaching methods.
In this sense, the “flipped classroom” model
involves the replacement of some traditional
learning activities with  various types
of educational interaction in the electronic
environment.

When refurring to the model of “flipped

learning”, one should remember its four
main elements (the four pillars): Flexible
environment, Learning culture (new
learning model), Intentional content

(conscious approach to the learning model)
and Professional educator (qualified teacher),
the English abbreviation is FLIP.
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Flexible environment means creating
conditions in which students can choose by
themselves where and when they will study.
Hence, while watching video lectures, they
can choose how many times they will watch it
in full or watch some specific parts of it. The
new learning model (Learning culture) means
that the role of the teacher as a primary source
of information (teacher-centered approach) is
also changing. He/she becomes a consultant,
a “knowledge leader”, afacilitator who provides
the students with the materials of electronic
educational and methodological complex,
helps to understand problematic issues. It also
means that the teacher must choose the right
material, both for videos and for work in
the classroom, taking into account the different
levels of foreign language skills of the students
and the complexity of the material reviewed.
A qualified educator (Professional educator)
means that the teacher plays an even more
important role in the “inverted classroom”
than in the regular one.

The idea of the model is that the teacher
places on a specially organized resource
(website, page in a social network, page
on an educational platform) of the Internet,
a video that he/she prepared individually or
borrowed from the Internet on the topic related
to the studies and gives the students a task
to see and analyze it. And students watch this
video at a convenient time and in a convenient
place, and thus prepare for the next class, in
which they together with the teacher briefly
discuss the theory and perform a large
number of practical tasks. (Paimakova, 2020).

A concise overview of the process can be
presented as follows:

Traditional Class “Flipped classroom” Model
1. Work in class 1. Work at home
To study theoretical

material -> To study theoretical
material ->

to do assignments

and train to do assignments and train

the material learned the material learned
2. Work at home 2. Work in class
To do assignments
and train To practice the theory and
the material learned do cognitive tasks

This technology opens up the possibility to
free up a large amount of time in a practical
class for the extensive development
of students’ professional competencies,
such as: the ability to communicate actively
in a foreign language in scientific, industrial
and social spheres, readiness for social
mobility.

There are various ways to implement this
learning model, but all of them are based on
one basic principle: direct learning is carried

out outside the classroom, and practice
and application in the class itself. This means
that students perform lower levels of cognitive
activity (such as gaining knowledge) outside
the classroom, and focus on understanding
higher forms of cognitive activity (application,
analysis, synthesis, assessment) directly in
the classroom. Thus, it becomes possible
to use classroom time for group sessions,
where the students can discuss key aspects
of the material viewed at home, test their
knowledge and interact with each other, doing
practical work. That is, the inverted classroom
model is a cycle of “pre-class work — class
work — post-class work”. (Kvashnina, 2016)

Obviously, the inverted classroom model
can be most effectively applied in lecture
courses. But our experience shows that
it can be successfully applied in teaching
more communicative disciplines, in particular
in teaching foreign languages, and more
specifically for training listening skills. So,
within the framework of this model, a fairly large
amount of material can be presented. These
include: the presentation of some theoretical
grammar material for subsequent training in
a traditional class; video or audio recordings,
podcasts for further analysis and class
discussion; instructions and assignments for
writing written works.

When working with the inverted classroom
model, the following structure of stages is
most commonly used: 1) watching training
video; 2) interactive work in the classroom;
3) observation — feedback — evaluation. In
turn, as the personal experience of the author
of the article shows, it is better to divide work
with video into stages as well.

The first stage is preliminary. It can take
place in a traditional classroom session, or in
on-line Zoom or Skype classes. At this stage,
it is necessary to draw the students’ attention
to the topic of the video (for example, with
the help of leading questions or an invitation
to discuss the statement of a famous person
on this topic). If the teacher assumes
that the students may have difficulties in
perceiving authentic material of a linguistic or
sociocultural nature, then it is necessary to
provide appropriate explanations. Or, this step
can beincluded in the assessement worksheet
in the form of appropriate assignments to
help remove possible difficulties. Then, if
the teacher is planning to work with a videofilm
in the next class, the students receive
an assignment that includs a list of new
vocabulary on the topic to remove difficulties
in understanding the authentic videofilm, a set
of pre-text tasks, a link to a video, and tasks
to check understanding of the content
of the video.
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The next stage is the stage of direct work
with the video material. Students do a self-
study of the material at home at an individual
pace involving necessary support resources
and watch the video listen to the audiotreck as
many times as necessary for understanding.
Some videos offer captioned viewing. Then,
while watching, students can combine
two types of language activity — reading
and listening and correlate what they see with
what they hear.

At the stage of discussion, the degree
of understanding of what was seen and heard
is checked. Some of the tasks are completed
by students at home. These can be tasks
of multiple choice, tasks for filling in gaps
in the text or for completing sentences,
tasks such as choosing the correct answer
from two. Whether these assignments are
successful must be checked in the classroom
as well. Students participate in the discussion
using new vocabulary, express their attitude
to the topic and plot of the video. Receptive
skills (the ability to extract the most significant
information, the ability to understand
the content of what was seen/heard),
cognitive skills (the ability to observe, analyze,
compare), reproductive skills (the ability
to reproduce the main content), of speech
etiquette (start/end a conversation, express
an opinion, express agreement/disagreement,
etc.) are being developed at this stage.

When we applied the flipped classroom
model in teaching listening, we took into
account its key points.

1. Students should be able to access
the material they study prior to the traditional
classroom learning. In our case, we used
the Moodle learning environment, which is
actively used in our university not only for
distancelearning, butalsointraditional classes.
It allows the teacher to download the necessary
assignments (educational, test, additional) for
both classroom and extracurricular individual
work of students. At the same time, the main
language material is emphasized with the help
of small tasks for audio and video films.

2. Audio and video materials should motivate
students to prepare for the traditional class.
One of the simplest and most effective ways
to motivate is to give points, i.e. evaluation.
The teacher should inform students in advance
that the quality of the assignments that will be
presented to them in the classroom depends on
their thorough preliminary preparation online.

3. It is necessary to develop tasks to check
the understanding of the content by students
and their assessment (multiple choice tests,
correct/incorrect statements, filling in the gaps
in the text with the necessary information,
written answers to the questions posed,

etc.). Then, in a traditional class, the teacher
is able to direct the students’ attention to
the most important points, to check how well
they understand the content and engage
with the material, to provide the training in
the use of certain lexical and grammatical
units, i.e. to prepare students for more
productive and cognitive work. Here it should
be mentioned that Moodle educational
environment has technical facilities to develop
automatic tests. It’'s a time consuming
process but if you are planing to use the test
in a large group and not for once than it is
a good solution.

4. Assignments performed in traditional
classroom activities should include high-
er-level cognitive activities. In turn, assign-
ments previously completed by students indi-
vidually should provide sufficient preparation
for the relevant activities in the classroom.

As you can see, the use of the “flipped
classroom” model in teaching a foreign lan-
guage in general and teaching listening in
particular, in addition to the obvious advan-
tages, has some difficulties.

Firstly, in order to be able to quickly
and easily provide all participants of the edu-
cational process with video and audio mate-
rials and assignments for them, students
and teachers must work in a single educa-
tional environment.

Secondly, use of thistechnology significantly
increases the amount of work for the teacher.
After all, the teacher has to distribute
educational material for students’ individual
work at home and in a traditional class, select
the necessary audio and video material, that is
required for the curriculum, comprehensible,
suitable in  duration, and interesting
and motivating as well. In addition, for each
video and audio track, it is necessary to
develop interesting and informative tasks
for work in the classroom. And, of course,
the first challenge is to develop detailed
instructions and tests that will help to check
whether the students understand the content
of the videofilm or audiotreck and. whether
the did the assignment at all.

Certainly, the implementation of innovations
in the educational process requires teacher’s
effort, energy and time. However, we hope that
the efforts invested in the “flipped classroom”
in the current year will make the work easier
next year, since the most part of the materials
can be used again. Although here it should
be remembered that some materials may
become out of date or completely disappear
from the Internet.

In conclusion, | would like to recommend
the following platforms where you can find
educational and entertaining videos: Ted
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Talks and Ted-Ed, engVid, Show-English,
British Council, BBC, BBC Documentary,
Multimedia-English, Fenglish, CNN, English
with Lucy, Rachel’s English, CrashCourse.

Online magazines for economists:

Forbes is a famous financial magazine.
Forbes has e-books, podcasts and video-
interviews with entrepreneurs and materials
about the richest people on the planet.

The Economist is a British economic
magazine with many videos and podcasts.

Harvard Business Review is a business
and economics magazine. The magazine has
regular webinars and its own podcasts, as well
as a video collection that consists of interviews,
mini-lectures and animated videos.

Conclusions

Listening is an active creative process that
requires all due attention in foreign language
classes. Mastering the listening skills
together with speaking makes it possible to
communicate in a foreign language and sets
a number of basic methodological tasks for
the teacher:

— to develop students’ skills to listening to
a foreign speech and understand it;

— to expand and enrich the students’
vocabulary;

— to form and develop grammatical skills;

— to develop speaking and writing skills;

— to develop professional communication
skills of future specialists.

The success in these tasks depends to
a certain extent on the use of modern teaching
equipment and educatiolal technologies.
Of course, when studying a foreign
language, the use of even the most modern
technology cannot replace the educational
process provided by the program, but it
can be an effective complement to it. The
use of modern technologies encourages
the teacher to be creative in finding
opportunities to adapt them to any curriculum
and to find materials for students with
different levels of language and professional
training. Teachers need to clearly articulate
not just the principles of teaching listening,
but the principles of teaching listening using
the Internet.

One of the useful tools that can be
successfully used not only in traditional
teaching classes in a foreign language, but
also in distance learning, is blended learning
technology, namely the “inverted classroom”
model. It is in full conformity with the idea
of computerization of education, the purpose
of which is to improve its quality. The
combination of self-directed online education
and instructor-led classroom learning helps
bring the learning process closer to the needs
of each student. The “flipped classroom”

model really solves the problem of creating
a situation of open communication in
the classroom, allows each student to show
initiative and activity, independence, provides
conditions for independent, meaningful study
of the topic; helps in analyzing and evaluating
new knowledge.

Despite the large amount of scientific
research in the field of digital learning
environment, we believe that it is necessary
to continue work in this direction, as new
problems constantly arise concerning the use
of developing information technologies for
teachingaforeignlanguagein higher education
institutions. We also see prospects for further
research in the introduction of other blended
learning models in the process of professional
training of future specialists.
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