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Every year a number of publications appear 
in the book market. It becomes difficult to se-
lect a suitable textbook for particular teaching 
goals. No decisions or suggestions can be 
made about any aspect of language curric-
ulum, aims, content, methods, and materials 
without evaluating and making judgments on 
these decisions and suggestions. Therefore, 
evaluation of teaching materials is getting to 
be more important in language teaching in-
struction nowadays. To select the right book 
for a classroom implementation has always 
been one of the major problematic issues for 
language teachers.

Textbooks are generally written for gener-
al language learners so they cannot predict 

all the learners’ specific language needs and 
interests. There is a common belief that “no 
textbook is likely to be perfect, of course, and 
practical considerations, such as cost, may 
have to take precedence over pedagogic mer-
it” (Robinson, as cited in Jordan, 1997, p. 127). 

 “The search for materials leads, ultimately, 
to the realization that there is no such thing 
as an ideal textbook. Materials are but a start-
ing point. Teachers are the ones who make 
them work” (Savignon, 1983, p. 138). Shel-
don (1988) also joins this opinion by claim-
ing “it is clear that coursebook assessment 
is fundamentally a subjective, rule-of-thumb 
activity, and that no neat formula, grid, or sys-
tem will ever provide a definite yardstick” (p. 
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245). She agrees that a carefully evaluated 
textbook can do well in the classroom if it is 
appraised in terms of its integration with and 
contribution to specific educational goals. 

But its success or failure can only be rea-
sonably determined during and after its pe-
riod of classroom use. So, a perfect book 
for everyone cannot be found “but there are 
books that are superior to others, given in-
dividual requirements” (Inözü, 1996, p. 4). A 
lot depends on selecting a suitable textbook. 
Selecting a more suitable textbook for a par-
ticular situation can reduce problems during 
classroom implementation. Accordingly, in or-
der to select a suitable textbook one should 
evaluate the textbook. 

Textbooks need some kind of modifica-
tions in order to be adopted for a particular 
situation. The problems, which can be found 
during the use of textbooks, can be smoothed 
through evaluation process. 

The application of an evaluation process 
to improve the success of the textbook in 
the implication in terms of user identifica-
tions, and characteristics has been broadly 
used and exercised by researchers (Ayman, 
1997; Chambers, 1997; Çak r, 1996; Demir-
kan-Jones, 1999; Ellis, 1998; Hutchinson and 
Torres, 1994; Inözü, 1996). Evaluation makes 
the textbooks be in agreement to the learn-
ers’ needs and interests. Hutchinson (1987) 
claims, that “materials evaluation is essential-
ly a matching process in which the needs and 
assumptions of a particular teaching-learning 
context are matched to available solutions” (p. 
41). Through the correct materials, evaluation 
process teachers can reach both their own 
goals and objectives and those of the course. 
He claims that an effectively and appropriate-
ly used materials evaluation process can raise 
the teachers’ awareness about the teaching 
materials in the following ways:

1) Materials evaluation obliges teachers to 
analyze their own presuppositions as to the 
nature of language and learning.

2) Materials evaluation forces teachers to 
establish their priorities.

3) Materials evaluation can help teachers 
to see materials as an integral part of the 
whole teaching/learning situation (Hutchin-
son, 1987, pp. 42-43). 

The ELT documents (1987) even devoted 
one of its publications entirely to the problems 
of the teaching materials under the title “ELT 
textbooks and materials: problems in evalua-
tion and development” (Sheldon, 1987), but 
at the end there was not any unique model 
which can decide all problems (Ellis, 1998). 
Yet all these attempts serve to reach some 
improvements in teaching, to give pretty well 
grounded directions and recommendations to 

language teachers to get benefit from and to 
better their language teaching. 

Sheldon (1987) finds some difficulties 
which hinder the realization of compromise on 
materials evaluation such as the textbooks of-
ten neglect the target learners, the grammar 
explanations often take more room in the text-
books, and “course rationales, for instance 
in regard to the introduction and recycling 
of new lexis, or the grading and selection of 
reading passages, are rarely explained for the 
teachers’ benefit” (p. 3). These difficulties or 
problems are to be solved through materials 
evaluation.

Evaluation of teaching materials needs to 
be done to improve teaching instruction, to 
make it in harmony with recent innovations, 
as the materials cannot be considered sim-
ply the everyday tools for language teachers. 
“They are the embodiment of the aims, values 
and methods of a particular teaching/learn-
ing situation” (Hutchinson, 1987, p. 37). The 
evaluation process makes teachers feel mo-
tivated to raise the quality and awareness of 
their own teaching/learning instruction and to 
keep up-to-date with current developments. 
In many teaching contexts, textbooks seem 
to be the core of a particular programme and 
the textbook may be the only choice open to 
the teachers. Because of this reason, the 
evaluation of textbooks merits very serious 
and careful consideration “as an inappropri-
ate choice may waste funds and time” and 
demotivate students and other colleagues 
(McDonough and Shaw, 1993, pp. 64-65).

Now it is time to know what evaluation is? 
Many educational researchers find the eval-
uation very important for language teaching 
instruction. Some of the scholars believe 
that evaluation and testing are of the same 
meaning (Bachman and Palmer, as cited in 
Lynch, 1996). But it is more than testing be-
ing “an intrinsic part of teaching and learn-
ing” (Rea-Dickins and Germaine, 1992, p. 3). 
According to Lynch (1996) evaluation is dif-
ferent from assessment and testing primarily 
on the basis of its scope and purpose and 
can be defined as a systematic attempt to 
collect information in order to make correct 
and sound decisions and judgments on the 
program and its components, the informa-
tion can be gathered not only through quali-
tative and quantitative ways but also through 
different methods such as observations, un-
structured interviews and the administration 
of pencil-and-paper tests. Evaluation is also 
necessary because it motivates to gain infor-
mation to bring about innovation or change 
(Rea-Dickins, 1996). The aim of evaluation 
in education seems to be to improve, or to 
discontinue a program or product as “evalu-
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ation implies a judgment which derives from 
a complex relationship between the object 
of evaluation and the values, attitudes and 
beliefs that motivate the evaluation” (Wright, 
1990, p. 343). 

Hutchinson (1987) views the evaluation 
as “a matter of judging the fitness of some-
thing for a particular purpose” (p. 41). Wil-
liams and Burden (1994) define three types 
of evaluation:

1) Summative evaluation, suggests select-
ing groups of learners and teachers and ad-
ministrating tests at the beginning and end of 
the programme in order to find out “whether 
any changes found could be attributed to the 
innovation itself”. In this process a treatment 
group is compared to a control group stud-
ying a number of variables, as well. But the 
deficiency of this evaluation is its unableness 
to provide necessary information about the 
reasons why “under the given circumstances, 
the project has or hasn’t proved successful”.

2) Formative evaluation, “involves the pro-
ject from the beginning” and “it is ongoing in 
nature, and seeks to form, improve and di-
rect the innovations rather than simply evalu-
ate the outcomes”

3) Illuminative evaluation, where the two 
summative and formative evaluations play an 
important role. In this evaluation “the eval-
uator is actually involved in the day-to-day 
working of the project” trying to get as much 
information about the issue as much as he 
or she can (Williams and Burden, 1994, pp. 
22-23). 

So this kind of evaluation gives a pretty 
good ground “to avoid problems” and lead 
“to a success of any innovation” (Williams 
and Burden, 1994, p. 27). 

 Alderson’s (1992) guidelines for planning 
an evaluation focus on purposes, audiences, 
evaluators, content, methods, timing, nego-
tiations, deadlines, deliverables and project 
frameworks. He points out “if evaluators can 
evaluate evaluations, they can improve the 
evaluation process, and thus contribute to 
the usefulness and relevance of evaluations” 
(Alderson, 1992, p. 299). 

Being an important part of the whole ed-
ucation program “evaluation makes teachers 
aware of the parameters in which they are 
working” and at the same time “helps them 
to analyses the context for possible openings 
for innovation or constraints” (Rea-Dickins 
and Germaine, 1992, p. 20). So evaluation is 
defined as systematically getting information 
about the nature, context, tasks, features, 
purposes, results of the program in order to 
make decisions or judgments for planning 
of courses, for further directions about im-
plementing modifications (Alderson, 1985; 

Brown, 1995; Lynch, 1996; Mackay, 1994; 
Rea-Dickins and Germaine, 1992; Tomlin-
son, 1998). 

When various aspects of the teaching and 
learning process are evaluated, teachers ap-
ply different criteria in order to make their 
decisions and judgments. Evaluation needs 
to be systematic and principled. The eval-
uators should know what and how they are 
going to evaluate when the textbook is used.

As the textbooks are tools for language 
teachers, the teachers are the first popula-
tion to evaluate materials (Hutchinson, 1987). 
This population determines the success or 
failure of teaching materials in use. They 
need to like the textbooks in order to teach 
in a better and more motivated way. “Evalu-
ating materials, like much else in curriculum 
development, should call on the teachers’ 
expertise” because they show a compar-
atively large labor association in this pro-
cess and “because they represent a potent 
political force within the program” (Brown,  
1995, p. 163). Wright (1990) also claims 
that the evaluation of textbooks should be a 
teacher’s concern as they are immediate us-
ers of the textbooks. 

The learners are the target audience for 
teaching materials. While evaluating text-
books, teachers should focus on learners’ 
needs, interests, their background knowl-
edge, their culture, and purposes for learn-
ing English, level of language knowledge. 
The base of textbook evaluation stands on 
learner perspective. Allwright (1981) consid-
ers the ‘learner involvement’ in the process 
of decision-making about materials very im-
portant and suggests learner-training ses-
sions for getting their opinions about prefer-
ences for activities and tasks. 

She proposes writing a learner’s guide, 
as well, with the help of which the learner 
can independently learn the language. Shel-
don (1987) considers the learners an integral 
part of the education process and claims that 
whatever the teacher’s opinion as to the lim-
itations, learners’ ideas about and attitudes 
towards the textbook should be discovered. 
Dubin and Olshtain (1986) approach the 
learners as an important factor in the class-
room and their active part in the learning 
process should be emphasized and think 
that it is very important to put the learners 
into situations in which they must share their 
decisions, preferences and so on. 

The administrators also have a role not 
only in materials evaluation process but in 
overall faculty development (Pennington, 
1998). In many cases teachers are depend-
ent on institutional administrators and can 
use only the materials that are given them by 
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administrators. It would be very useful to get 
the administrators involved in the process of 
evaluation and in such case to work collab-
oratively.

So, the materials evaluation process 
should involve teachers, learners, admin-
istrators, and supervisors. However, as the 
teachers are more important figures in the 
process of selection and evaluation of text-
books than any other participants, such as, 
learners and administrators, the research 
study will consider the ways teachers eval-
uate the textbook for their teaching setting 
because they are immediate users of text-
books, they may better know their learners’ 
needs and interests and they may cooperate 
with the administrators in this process.


