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Merta. MeTor0 CTaTTi € TEOPETUKO-METOMOJIOTIYHII aHalli3 PeKypCHBHOI MareMaTW4HOi TPUBOXKHOCTI
y MaiiOyTHIX y4HTENIiB MAaTeMAaTHKH, YTOYHCHHs il CYTHOCTI, CTPYKTYPH Ta MCXaHI3MiB, a TaKOXK KOHIIEIITY-
anbHe BM3HAYCHHS PIBHIB i TWIB peKypcuBHOCTI. MeToman. BUKOPHCTaHO CHCTEMHHMH, KOMIICTCHTHICHHIT
Ta 0COOUCTICHO 0p1€HTOBaHI/IH XM, 2 TAKOXK TCOPSTUYHHI aHalli3, CHHTE3, IOPIBHSHHS, CUCTEMaTH3allito,
y3arajibHeHHsI, KaTeropiaJibHUi CHHTE3 1 KOHLIENTYaIbHO-CTPYKTYpHE MOJICIIIOBaHHS. Pe3yabTraTu. Y TOuHEHO
MIOHSITTS «PEKYPCHBHA MaTeMaTHuYHa TPUBOXKHICTh K IMHAMIYHOTO 0araToBUMIpPHOTO TICHXOJIOTO-T1earoriv-
HOTO SIBUIIIA, Y IKOMY ITOTIEPE/THI HETAaTHBHUI MaTeMaTHYHHH JJOCBiI MOXKE aKTyali3yBaTHCs B HOBUX CHTYya-
LisIX 1 MIATPUMYBATH LUKIIIYHE BizLTBopeHHs[ Ta MMOCUJICHHS TPUBOKHOCTI. KOHI_Iel'ITyaJ'ILHO 'BHOKPEMJICHO TPH
plBHl peKypanHocn (CI/ITyaTI/IBHI/II/I CTIHKHIA Ta npoﬂpecn/mo lHTeplopI/I3OBaHI/II/I) 1 I’ ATh 11 THITIB: KOTHITHUB-
HUH, eMOIIHMIA, HOBCI[IHKOBI/H/I METaKOTHITUBHUH Ta couiabHO-neaaroriyHuii. OOIPYHTOBAHO TEOPETUIHO
nepez[6aquaH1 B3a€MO3B’SI3KU PEKYPCUBHOT MATEMATHYHOT TPUBOXKHOCTI 3 MATEMATHYHOK KOMIICTCHTHICTIO,
IIEAarorivHoK pedueKciero, NpopeciiHo CaMOOLIHKOI0 Ta MOTHBALE. BUCHOBKH. 3anpon0H0BaHe KOH-
LENTyanbHEe NPEJCTABICHHS CHCTEMATU3YE CYTHICTb, PIBHI, THIIM Ta MEXaHI3MU PEKYPCHBHOI MaTeMaTHIHOT
TPUBOKHOCTI ¥ CTBOPIOE TEOPETUIHE Hl,Z[I‘pyHTfI JUTS TIOJAITBIIIOT eMITIPUYIHOT TIePEeBIpPKH.

Knrouosi cnosa: mamemamuyna mpuodCHIiCMb, PEKYPCUBHA MAMEMAMUYHA MPUBOICHICIb, MAOYMHI
GUUMEN] MAMEMAMUKY, NPOeciina ni020moeKd, neddcociuna peqhueKkcis, MOmueayis HA84aHHs, eMOYiliHa
CMIUKICMb, MAMeMamuyHa KOMNemeHmuicme.
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Purpose. The article provides a theoretical and methodological analysis of recursive mathematics
anxiety in pre-service mathematics teachers, clarifying its essence, structure, mechanisms, levels, and types
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of recursiveness. Methods. The study employs systemic, competency-based, and person-centered approaches
together with theoretical analysis, synthesis, comparison, systematization, generalization, categorical
synthesis, and conceptual-structural modeling. Results. Recursive mathematics anxiety is specified as
a dynamic multidimensional psychological and pedagogical phenomenon in which previous negative
mathematical experiences may be reactivated in new situations and contribute to the recurrent intensification
of anxiety. Three theoretically distinguished levels are identified: situational, persistent, and professionally
internalized; five types are proposed: cognitive, emotional, behavioral, metacognitive, and socio-pedagogical.
Theoretical relationships with mathematical competence, pedagogical reflection, professional self-evaluation,
and motivation are outlined. Conclusions. The proposed conceptual representation systematizes the essence,
levels, types, and mechanisms of recursive mathematics anxiety and provides a basis for subsequent empirical

verification.

Keywords: mathematics anxiety, recursive mathematics anxiety, pre-service mathematics teachers,
professional training, pedagogical reflection, learning motivation, emotional resilience, mathematical

competence.

BceTyn. CyyacHun etan po3BUTKY YKpaiHCbKOI
OCBITW, NOB’A3aHUN i3 peanisauieto KoHUenTyanb-
HUX 3acaj pedopMyBaHHs 3ararbHOI cepeaHbOTl
Ta BMLLOI NegaroriyHoi OCBITW, akTyanidye npo-
©nemMy NiAroToBKM KOHKYPEHTOCMPOMOXHOrIO, NCu-
XOFOriYyHO CTinkoro Ta npodecinHo MoOGinbHOro
BUMTENA MaTeMaTuku. Y KOHTEKCTI peanisauil
KoHuenuii «HoBa ykpaiHcbka LKona» ocoonu-
BOro 3Ha4YeHHs1 HabyBae He nuLle BUCOKUN piBEHb
npegMeTHO-MEeTOAMYHOI MiAroTOBKM ManbyTHLOro
neparora, a M MOro 3gaTHICTb eEeKTUBHO AiaTu
B yMOBax IiHTeneKkTyanbHOI HeBU3Ha4YeHOCT,
€MOLINHOIo Hanpy>XXeHHsl, NPodeCcinHOro crpecy
Ta MNOCTINHOI HEOOXIAHOCTI NPUNHATTA Negaroriy-
HUX pilLIeHb.

BogHouac npaktuka npodecinHol NigroToBKM
ManbyTHIX y4yuTeniB MaTtemaTukM 3acBigyye
HasABHICTb €MOLMHO-KOTHITUBHUX TPYOHOLLIB, SKi
MOXYTb HEraTMBHO BMAMBATU Ha SKiCTb MaTe-
MaTU4YHOI [iAanbHOCTI, NpodeciinHy BMNEBHEHICTb
Ta roTOBHICTb 40 ManOyTHLOT NegaroriYHoi Oisinb-
HocTi. OgHUM i3 TaKMX YMHHUKIB € MaTemMaTuU4dHa
TPUBOXHICTb, WO pO3rnsgarTb K CKnagHe ncu-
Xornoro-negaroriyHe sBULLE, SIKe MPOSIBNSETLCA
y nepexuBaHHi TPUBOrY, EMOLIMHOIO Hanpy>XeHHs
Ta HEeBMNEeBHEHOCTI Nig 4Yac maTtemMaTUYHOI Oianb-
HocTi. OcobnmBoi akTyanbHOCTI LA npobnema
HabyBae y npoueci nigrotoBkM MambyTHIX yyu-
TeniB MaTtemMaTUKWU, OCKINbKM HEeratuBHUI MaTe-
MaTU4YHUI OOCBI4 MOXe He nuule ycKnagHioBaTu
npodecinHe CTaHOBMNEHHSA, a N OnocepeakoBaHO
rnosHayaTuca Ha negarorivyHin B3aemogii, CTuri
BUKNagaHHS Ta eMouinHoMYy (POHI HaBYaHHS.

Y cyyacHMX HayKOBUX OOCHIIKEHHSAX MaTtemMa-
TUYHA TPUBOXHICTb MEPEBaXHO pPO3rMA4aeTbLCA
SK BiJHOCHO cTabinbHUIN NCUXONOriYHUI cTaH abo
peakuis Ha cuTyauito MaTeMaTUYHOIO OLiHIOBaHHS.
MpoTe HOBITHI AOCNIAKEHHSA Y rany3i KOrHiTUBHOI
rncmxonorii, negaroriyHoi NCUXonorii Ta MeToauKu
HaBYaHHS MaTeMaTuKM CBigYaTh, LLO TPUBOXHICTb
MOXE MaTu HEemniHinHWM i camonigcunioBarnbHUN
xapakTep. [NoyaTtkoBuin gocsig Hesaadi abo emo-
uiHoro AuckoMdopTy nig 4Yac mMarteMaTU4HOl
OIANbHOCTI 30aTHUIM  3anyckatu MOBTOPHOBAHUMN
UMK HeraTUBHUX MepeXxuBaHb, pedeKkCUBHOro
PYMiHYBaHHS, OYiKyBaHHSI MOMWIKW Ta MeTakor-
HITUBHOrO CTpaxy rnepen BNaCHOK TPUBOXKHICTHO.

YHacnifgok uboro mMartematuyHa TPUBOXHICTb
HabyBae peKypCUBHOrO xapakTtepy, TOOTO mnouyu-
Hae camMOoBIATBOPHOBATUCA Ta CaMOMOCUIOBATUCS
yepes BHYTPILLHI MexXaHi3Mn NCUXOSONYHOro 3BO-
POTHOIO 3B’S3KY.

OcobnnBo cknagHUM | HegocTaTHbO AochiaXKe-
HUM 3anuLIaeTbCsa BHYTPILIHIN NCUXOnoro-negaro-
rYHUIA BUMIp LbOro iBULLA, 30KpemMa 0CobnNMBOCTI
nepexunBaHHss ManbyTHIMKM BUATENAMWU MaTeEMa-
TUKN BlaCHOI MaTeMaTUYHOI HECNPOMOXHOCTI,
pPOSfib  €MOUIMHUX CTaHIiB, KOrHITUBHUX YCTaHO-
BOK, pedieKCMBHUX i METaKOrHITUBHMX MNpoLEeciB
y MNOBTOPHOMY BIiATBOPEHHI Ta caMonigCUneHHi
TPUBOXHOCTI. Y OinbLOCTI HasBHUX OOCHigXeHb
aKUEHT pobuTbCSA MEepeBaXHO Ha MCUXOMETPUY-
HOMY BUMIPIOBaHHI PiBHS TPUBOXHOCTI, ToAi $K
cyB’eKTUBHUI [O0CBIg, 11 NepexuBaHHs, ocobnu-
BOCTi camopeddriekcii Ta MexaHi3aMun LMKNIYHOro
camonigcuneHHs, 3anuuarTbCsa HeOoCTaTHbO
PO3KPUTUMMN.

AHani3 3apyOiKHUX | BITYU3HAHUX HAYKOBUX
npaub 3acBigvyye HaABHICTb CYMepeyHOCTi MixX
noTpeboto y NiAroTOBLi €MOLINHO CTiNKNX, npode-
CiINHO BMNEBHEHMUX y4uTeniB MaTteMaTuku, 34aTHUX
ecekTMBHO oOpraHizoByBatn ©Oe3neyHe MaTema-
TUYHE OCBITHE cepefoBuLle, Ta HeOgoCTaTHbOK
TEOPETUYHOI N METOAOSIONYHOK PO3POONEHICTIO
npo6sieMmn pekypCcrUBHOT MaTEMATUYHOI TPUBOXKHO-
CTi, 30Kpema ii MeTaKkorHiTuBHMX, pedreKCMBHUX
Ta €MOLINHO-KOTHITUBHNX aCMnekKTiB.

HeobxigHicTb nogonaHHs 3a3HadeHol cyne-
pPEeYHOCTi 3YMOBIOE aKTyasnbHICTb TeopeTuyd-
HOro [OOCnigXEeHHA PEeKypCUBHOI MaTtemMaTUyHoTl
TPUBOXHOCTI y ManbyTHIX y4nTenis mMartemMaTtuKkim
Ta notpeby B OCMUCIIEHHI MexaHi3MiB 1i BUHUK-
HEeHHs1, caMOoniACUIEHHS 1 BNAMBY Ha npodeciriHe
CTaHOBIEHHS ManbyTHbOro negarora.

Meta cTaTTti — 304INCHUTU TEOPETUKO-METO-
OONoriYyHMn aHania pPeKypcMBHOI MaTtemMaTUyHol
TPUBOXHOCTI Yy ManbByTHIX y4uTerniB maTtemaTuku,
YTOUYHUTU T CYTHICTb | CTPYKTYpPY, PO3KPUTU MeXa-
HiI3MWU BWHUKHEHHS, BIATBOPEHHS Ta camonigcu-
JNIEHHS, @ TaKOX KOHLENTyanbHO BU3HAYUTU PiBHI
N TUNU PEKYPCUBHOCTI B KOHTEKCTI npodeciriHol
NiaroToBKN ManbyTHIX y4nTesiiB MaTeMaTUKM.

TeopeTuyHe OOI'pyHTYBaHHA npoobnemu.
MaTtemaTtnyHa TPUBOXHICTb OOCHioKYyeETbCA
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B NeaarorivyHin i KOrHiTUBHIM nNcuxororii Ta MeTo-
Oundi HaB4YaHHA MaTtemaTtuku. Knacuudi npaui
NnoB’aA3ytoTb 1I 3 edEKTUBHICTIO MaTeMaTUYHOI
OiSANbHOCTI, KOTHITUBHMMKM npouecaMmn Ta Mncu-
XOMETPUYHMM BUMiptoBaHHAM (Ashcraft, 2002;
Ashcraft, 2007; Richardson, 1972)

CyyacHi OocnigXeHHs1 po3LUMPIOTL Len nia-
Xif, aKkueHTY4YM eMOoLinHi, pedrneKkcuBHi, meTa-
KOTHITUBHI Ta npodecirHi acnektn. (Pahmi, 2025)
i (Talenta, 2026) nokasdyltTb 3HaAYyLiCTb Cyb’ek-
TUBHOIMO MaTeMaTU4HOro AoCBidy ManbyTHIX y4n-
Tenie, CcTpaxy MOMWIIKW, HEraTUBHOI CaMOOLHKN
Ta O4ikyBaHHSA NpodecinHOT HECNPOMOXHOCTI.

KOrHiTMBHUI Hanpsm nos’dA3ye mMatemaTuyHy
TPUBOXHICTb i3 KOTHITUBHUM HaBaHTaXXEHHAM
i pyHKUiOHYBaHHAM pobo4voi nam’siTi, ocobnueo
B yMOBax CKrnagHuxX 3aBdaHb, OLiHIOBaHHS
Ta YacoBux obmexeHb (Sweller, 1988).

CucteMHi Ta MepexeBi iHTeprnipeTauii po3rns-
JalTb MaTeMaTudHy TPUBOXHICTb $SIK CUCTEMY
B3aEMOIMOB’A3aHMNX KOTHITUBHMUX, eMOUiNHNX
i couianbHux xapaktepuctuk (Stella, 2021), wo
CTBOPKE NiArpyHTs Ons aHanidy ii HeniHinHoro
Ta caMoniacuIitoBanbHOro xapakrepy.

Y BITYMBHSAHIN METOOMKO-MaTEMATUYHIN HayLi
yBara 0O MareMaTuU4yHOl Ta MEeTOAUYHOI Kommne-
TEHTHOCTI ManbyTHbOro BYUTENSA OOMOBHIOETLCA
aocnigxeHHaMmn npodecinHoi  pednekcii, emo-
LiiMHOT CTIMKOCTI, ncuxornoridyHoi 6e3nekn m nopo-
naHHsi HapYanbHUx 6ap’epis. Lli npaui He BBoasTb
NMOHATTA PEKYPCUBHOI MaTteMaTU4HOT TPUBOXHO-
CTi, ane MIiCTATb BaXnuBi nepeaymoBu AN MOro
OCMUCIEHHS.

3okpema, HaykoBui (TatodeHko, 2025) akueH-
TYIOTb MiArOTOBKY ManOyTHBOro BUMTENS A0 Npodi-
NaKTUKN MaTtemMaTUYHOI TPUBOXHOCTI 1 CTBOPEHHS
nigTPMMyBarbHOrO  OCBITHBOIMO  CepefoBULLA;
(TnasoBa, 2022), (Maxometa, 2025) Ta (l'ype-
BuY, 2025) nigkpecrnoloTb 3HaA4YeHHs1 npodoecin-
HOT BNEBHEHOCTI, pedNeKCUBHOCTI, aganTUBHOCTI
Ta AKOCTi MaTeMaTU4HOI NiAroTOBKU.

OTxe, aHani3a gxepen gae nigctasu NoeaHy-
BaTW KOTHITUBHUIN, €MOLUINHUA, METaKOTHITUBHUMN,
pednekcnBHum Ta  npodeciHo-negaroriyHum
acnektn. Y BUKOPUCTAHOMY KOPMyCi OXepesli He
BUABIIEHO LiNiCHOI TEOPETUYHOI KOHCTPYKLII, sKka
6 ogHo4yacHO nosicHoBana uUukniyHe camoBigTBoO-
PEHHS TPMBOXKHOCTI, NOro PiBHi, TUMKX Ta 3B’A30K i3
npodecinHMM CTaHOBMEHHAM ManbyTHbOrO BYM-
Tenst MmateMaTuKu.

MeTtoponoria Ta mMetoau. MeTtogonoriyny
OCHOBY CTaHOBIMATb CUCTEMHUN, KOMMETEHTHIC-
HU Ta OCOBUCTICHO OpiEHTOBaHWI niaxoau. Ix
NnoeAHaHHS Ada€e 3MOory po3rnsigatv pekypCcuBHY
MaTteMaTu4Hy TPUBOXHICTb SIK OAMHaMiYHE MCUXO-
noro-negaroriyHe yTBOPEHHS, MOB’sA3aHe 3 MaTe-
MaTUYHOK AiANbHICTIO Ta NPodeCinHUM CTaHOB-
NEeHHsAM ManbyTHbOro BYNTENS.

CucteMHU nigxig gae 3Mory nosiCHUTU B3a-
EMOAII0  KOTHITUBHUX, €MOUINHUX, pedonekcns-
HUX | NOBediHKOBUX KOMMOHEHTIB Yepe3 3BOPOTHI
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3B’A3kn. KoHuenTyanbHO LUK Moxe OyTu noga-
HUA Tak: MaTeMaTUYHO 3Hayywa cuTyauis —
akTyanisauis nonepeaHboro JocBigy — TPUBOXHA
iHTepnpeTauis — eMOLiNHe Hanpy>XeHHA — 3HU-
)XEHHS1 BMEBHEHOCTI — O4YiKyBaHHS HeBaadi —
YHUKHEHHSA abo yTpyAHEHHs AisAnbHOCTI — Hera-
TUBHA caMOOLiHKa — MOCUMNEHHSA HaCTYMHOT Tpu-
BOXHOI peakuii. KOXXHUA HaCcTynHUN LMKIT MOXe
MoandikyBaTu nonepeaHin, Lo i CTaHOBUTb 3MICT
PEKYPCMBHOCTI.

KomneTeHTHICHMI NigXig noB’a3ye pekypCuBHY
MaTeMaTUYHy TPUBOXHICTb i3 MaTeMaTU4YHOLO,
METOAMYHOI, MefaroriyHo Ta pedrieKCUMBHOK
KOMMETEHTHOCTAMU. TeopeTnyHo nepepbava-
€TbCHA B3aEMO3B’SA30K TPUBOXHOCTI 3 MNpodecin-
HOKO CaMOOLIHKOK Ta MOTUBALIE: HegocTaTHA
BMEBHEHICTb MOXE MNOCUIIOBaTU TPUBOXKHICTb,
a NOBTOPIOBaHI TPUBOXXHI NepeXnBaHHS — ycknaa-
HIOBaATU TFOTOBHICTb OO CKnagHux 3aBgaHb. Llen
3B’A30K NoTpebye eMnipnyHOT NEpPEBIPKU.

OcoOu1CTICHO OpiEHTOBaHUIM NiOoxig, akueHTye
iHOMBIOyanbHUM MaTeMaTUYHUI OCBIA, CAMOOLLIHKY,
MOTMBALIt0, pedorieKkcito Ta cnocodbu pearyBaHHsS Ha
TpyoHowli. ToMy peKkypcMBHa MaTtemMaTtudHa Tpu-
BOXHICTb HE 3BOAUTLCA OO0 OOHOro MCUXOMETPUY-
HOro MOKa3HWKa, a Po3rIsSAacTbCs 3 ypaxyBaHHAM
Cy©’eKTMBHOIO 3HaYEHHSA MaTeMaTUYHNX CUTYaL,in.

Pe3ynbraTtu Ta guckycii. Cnnparoymcsb Ha Teo-
peTnYHMN aHania npobrnemMmaTtukM Haworo [ocni-
OXKEHHS, PO3KPUEMO 3MICT MOHATTHA «PeKypcuBHa
MaTeMaTU4yHa TPUBOXHICTb» 3 ONOPOI0 Ha HAYKOBI
nigxogw (Taotn. 1).

Ak BMAaHO 3 Tabnuui 1, 3anpornoHoBaHi Tpak-
TYBaHHA He € B3aEMOBUKITIOYHNMU, a Bigobpaxa-
I0Tb Pi3Hi B3aEMOOOMOBHIOBAIbHI aCnekT O4HOro
cKknagHoro GaratoBUMIpPHOro mncuxonoro-negaro-
riuHoro siBuwa. Ix iHTerpauis gae 3amMory yTouHUTU
CYTHICTb PEKYPCUBHOT MaTeMaTUYHOI TPUBOXHOCTI
K HENIHIMHOro NpoLiecy NOBTOPHOIO BiATBOPEHHS,
NMOCUMEHHS Ta CcaMONigKpPIiNSIEHHA TPUBOXHUX
peakuin y KOHTEKCTI MaTeMaTUYHOT AisinNbHOCTI.

OTXe, peKypCUBHY MaTeEMaTUYHY TPUBOXHICTb
BM3HA4YaEMO $IK OMHaMi4YHe OaraToBMMIpHe Mcu-
Xororo-rnegaroriyHe siBULLLE, 3a SIKOrO HeraTuBHI
€MOLiNHI, KOTHITUBHI Ta METaKOrHiTUBHI peakuil,
MoB’sA3aHi 3 MaTeMaTUYHOK LiANbHICTIO, MOXYTb
LIMKIIYHO BiaTBOpIOBATMUCA, nocunoBaTuUcs
Ta camMonigkpinnioBaTMCcs 4epes akTyanisauito
nonepeaHbLOro JO0CBiAYy, OYiKyBaHHA TPYAHOLUIB,
pednekCnBHe OCMUCIIEHHST BITACHOI TPUBOXHO-
CTi Ta OpMyBaHHA HEraTUBHUX OYiKyBaHb LLOOO
ManbyTHLOT MaTeMaTUYHOI AisiNbHOCTI.

Y xogi Aocnig)XeHHAa HaMy BUOKPEMITEHO PiBHI
peKypcusHoOi MamemMamuyHOI MpU8OXHOCMI:

1. CumyamusHuli pieeHb (Mo4YamkKogo-peak-
mueHuULll) XapakKTepu3yeTbCsl eni3ogn4HOK TPUBO-
roro y BigMNOBiAb Ha KOHTPOSb, CKNagHe 3aBaaHHs,
YCHY BinoBigb 4n OUiHIOBaHHA. PeKypCMBHUIN KOM-
MOHEHT € NOTEHUINHNUM: HEraTUBHUN OOCBIg MOXe
cTaty NepeaymMoBOK MOBTOPHOMO LMKIY, ane we
He 000B’sA3KOBO hOPMYE CTillke camMonigCUNEHHS.
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Tabnuusa 1

HayKOBi TPaKTyBaHHA NMOHATTAHA «pekKypCcuBHa MmatTemMaTnu4diHa TpVIBO)KHiCTb»

Ne HaykoBun nigxig

3MicT TpakTyBaHHA

1 |BaranbHoTeopeTUyHUn

F., Suinn R.; 1972).

OnHaMivYHUIN NCUXOEMOLIMHMIA CTaH, 3a SIKOro HEraTuUBHI NEPEXNBAHHS,
NMoB’A3aHi 3 MaTeMaTUYHOK OIANBHICTIO, MOXXYTb MOBTOPHO Bi4TBOPHOBATUCS,
NOCUIIOBaTUCA Ta camMonigkpinnioBaTUCH Yepes akTyanisaLito nonepeaHLoro
[OCBioy MaTemMaTUYHUX TPYAHOLLIB i MOB’A3aHMX i3 HUM odikyBaHb (Richardson

2 | MNcuxonorivyHni

Cririka TpMBOXXHA peakLlisi, Y Mexax sIKOl OYiKyBaHHS TPYAHOLLIB MaTeMaTU4YHOT
OIANIbHOCTI MOXe NOEAHYBATUCH 3 KOMHITUBHUM PYMiHYBaHHAM, O4iKyBaHHSM
NOMUIIKW Ta €MOLINHMM CamMonigCUNEHHSM, CIPUAIOYN NOBTOPHOMY
BUHUKHEHHIO TpMBOXHOro cTaHy (Lyons |., Beilock S.; 2012).

3 MNcunxonoro-
pedonekcnBHUn

dopma pedrekCMBHO OnocepeakoBaHOT TPUBOTU, 3a SIKOT OCOOUCTICTb
noBepTaeTbCs A0 AOCBIAY CTpaxy, HEBNEBHEHOCTI Ta OYiKyBaHHA HeBAaui 1
HaZae LbOMY JOCBily MOBTOPHOIro ocobucTicHoro 3HadveHHs (Husserl E.; 1982).

4 |lNeparoriyHumn

MNeparoriyHo 3HavyLle eMOLINHO-KOTHITUBHE SABULLE, LLIO MOXE BUHUKATU

y NPOLIECi HABYaHHSA MaTeMaTVKM Ta XxapakTepu3yBaTUCS MOBTOPHUM
camonigcuneHHsaM HeraTMBHUX eMOLLIMHUX peakLilh Ha MaTeMaTUYHi cuTyallil,
NOTEHLINHO YCKNagHIoun npodecinHe CTaHOBNEHHA ManbyTHBOro BYUTENS
maremaTuku (Burns M.; 1998).

5 | MeTtognyHumn

CTirikKnin HeraTMBHUM eMOUIMHUIA CTaH, Wo dOpMY€ETbLCSA BHACNIOOK
OaraTopasoBOro NepeXmBaHHA TPYAHOLLIB Y MaTeMaTUYHIl OisiNbHOCTI Ta MOXe
BMNMBATU Ha 3aCBOEHHS MaTeMaTUYHOro 3MiCTYy, METOANYHY BMEBHEHICTb i
roTOBHICTb 0 BuUknagaHHs matematukm (Pahmi S., Priatna N et.; 2025).

6 |KOorHituBHumn

KorHiTneHo onocepeakoBaHuii NpoLec LNKNIYHOro BigTBOPEHHSA TPUBOTU,
y SIKOMY HeraTuBHi YCTaHOBKW LLIOAO BrACHUX MateMaTuyHuX 3aibHocTen
aKTVBYIOTb AECTPYKTUBHI MUCIEHHEBI CLIEHapil Ta MOXYTb 3HWKyBaTH
eeKTUBHICTb MaTeMaTn4HoI gisnbHocTi (Sweller J.; 1988).

7 | MeTaKkorHiTuBHUNA

Mpouec, 3a AKoro 0COBUCTICTb TPUBOXUTLCA HE NULLIE Yepe3 MaTtemMaTudHe
3aBAaHHs, a 1 Yepel3 camMm akT BUHUKHEHHS BfIACHOI TPMBOXHOCTI Nig Yac
martemaTudHoi gisnbHocTi (Wells A.; 2009).

8 |PednekcmsHmnn

dopma pedrekCMBHO onocepenkoBaHOi TPUBOIY, O MOXe BUHUKATU
BHacniAoOK NOCTINHOroO camoaHani3dy BracHUX MateMaTuyHUX MOMMUIIOK, HeBAaY i
CYMHIBIB y BnacHin komneteHTHocTi (Schoén D.; 1992).

9 MpodecirHo-
negaroriyuHmm

lMNpodoeciiHo 3yMOBMNeHUI eMOLiNHWIA CTaH ManbyTHBOro BYNTENS

MaTeMaTuKK, SKUIA MOXKe MPOSBIISATUCA Y MOBTOPOBAHOMY NMEPEXMBAHHI CTpaxy
MaTeMaTU4YHOI HECNPOMOXHOCTI Ta NO3Ha4YaTUCA Ha NegarorivyHii BneBHEHOCTI,
METOANYHIN aKTUBHOCTI N XapakTepi B3aemogii 3 yuHsamu (Shulman L., 1986).

10 |[CucrtemHun

HeniHinHa camonigcunoBanbHa cucteMa eMoLUiiHO-KOTHITUBHUX peakLin,

y SIKi HOBUM OOCBIA MaTeMaTUYHOIo Hanpy>XeHHS MOXe akTyanidyBaTu
nonepeaHi TPMBOXHI NEpeXnBaHHA Ta NigBULLYBaTM NMMOBIPHICTb iX MOBTOPHOIO
BUHUKHEHHS (Ashcraft M.; 2002).

2. Cmidkul pigeHb (YUKIiYHO-peyudusHul)
XapakTepusyeTbCA NOBTOPEHHAM TPUBOXHUX CTa-
HIB Yy Pi3HNX HaBYaribHUX KOHTEKCTaxX i OYiKyBaH-
HAM HeBAadi OO0 novaTky MaTteMaTudHOl Aianb-
HOCTi. TeoOpeTNUYHNM UMKN: HeraTuBHU 4ocBig —
Hanpy>eHHs — noMunka abo yHUKHEHHSA — MOCU-
NEeHHs1 oYiKyBaHHA HeBAayi — HOBa TPUBOXHICTb.

3. lNpopecitiHo-iIHMepiopu3zosaHuli pieeHb (2r1u-
OUHHO-CMpPYKMYypHUL) O3Ha4Yae MOXIMBE BKIIHO-
YEHHA TPUBOXHOrO [AocBigy A0 npodyecinHoro
camocnpumHaTTa. BiH MOXe cynpoBoaxyBaTuca
CYMHIBOM Yy MateMaTu4Hii KOMNETEHTHOCTI, NoTpe-
OO0 Yy 30BHILLHBOMY MiATBEPMAXKEHHI Ta MOTEHLiN-
HUM YHUKHEHHSIM CKNagHUX NpodecinHnX cnuTyaLin.

Lli piBHi € TEOPETMYHOIO TUMONOTIED, a HE ODOB’A3-
KOBMMM MiHINHAMW CTagisiMy: BOHN MOXYTb CMiBICHY-
BaTK abo aKkTyanisyBaTuUcs 3anexHO Bif KOHTEKCTY.

Takum YMHOM, M1 MOXEeMO OBrpyHTYyBaTu murnu
pekypcusHocmi MamemMamuYHOI MpU8OXHOCMI:

KoeHimusHa peKypcusHicmb — TMOBTOpPHE
BiATBOPEHHS HEeraTuBHUX MMUCIIEHHEBUX CXEM,
Wo MOXe niaTPpMMYBaTU LUK O4YiKyBaHHSA
MOMWIIKN, 3HMXEHHA edeKTUBHOCTI AiAfibHO-
CTi Ta NiATBEpPAXXEHHSA HeraTMBHUX YCTaHOBOK
(Ashcraft; 2002).

EmoujitiHa peKypcusHicmb — NOBTOPHA aKTy-
anisayia TpuBOrY, HanpyXeHHa N ONCKOMOPTY
Ha OCHOBI MonepeaHbOro HeraTMBHONO A0CBIAY;
TEOpPEeTUYHO MOXe MiATPUMYBATUCSH OYiKyBaHHAM
HoBoi TpuBoru (Lyons et al.; 2012).

lNosediHKosa peKypcusHicmb — BiOTBOPEHHS
YHUKato4mx abo 3aXMCHUX CTpaTerin, 3oKkpemMa Bia-
KnagaHHa 3aBOaHb i 3HWKEHHSA akTUBHOCTI. Limkn
Moxxe HabyBaTu hopmu: cTpax — YHUKHEHHS —
MeHLe MNPaKkTUKN — YTPYOHEHHS AOianbHOCTI —
NOCUMNEHHS CTpaxy.

MemakoeHimueHa peKypcusHicmb — Tpu-
BOra LLOOO BracHOI TPUBOXHOCTI Ta MNOBTOpPHE
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CnocTepexeHHa 3a il iIHTEHCMBHICTIO, NpUYNHaMM
M Hacnigkamn. Taknm npouec Moxe CTBOproBaTU
nopatkoBum piBeHb pekypcii (Wells; 2009).

CoujanbHo-rnedazoziyHa peKypcusHicms
BUHMKAE Yy B3aeModil 3 OUiHIOBaHHSAM, couianb-
HUM MOPIBHSAHHAM, negaroridHUMM OYikyBaHHAMMU
Ta atMocdepoto KOHTponto. BoHa moxe nigTpu-
MyBaTW LMKM: couiaribHa oOuiHKa — 3HWKEHHSA
BMNEBHEHOCTI — MOripWeHHs pesyfnibtaty — HoBa
HeraTMBHa OLiHKa.

[TaTe TUNiB B3aEMONOB’A3aHi 1 MOXYTb YyTBO-
proBaTM €OUHY CUCTEMY PEKYPCUBHOMO BIiATBO-
PEHHSA TPUBOXHOCTI; IX PO3MEXYBaHHS Ma€ aHani-
TUYHUI, @ HE B3aEMOBUKITIOHYHUI XapaKTep.

B3aemosB’a30k i3 pedoniekcieto, MoTuBaLi€lo
Ta eMoUiHUMK MexaHisamamu. PekypcuBHa mare-
MaTU4Ha TPUBOXHICTb TEOPETUYHO MOXE NiATPU-
MyBaTuUCs B3aemopgieto pedrnekCuBHUX, MOTU-
BauiMHUX Ta emouinHnx npouecis. Pednekcia
BM3Ha4ae cnocib iHTepnpeTauii MareMaTU4HOro
[ocBigy, MOTUBALiS — CNPAAMOBAaHICTb AisAfIbHOCTI,
a eMOoLinHIi MexaHi3MW1 — 3aKkpinneHHsa Ta NOBTOPHY
aKkTyanisauito nepexxmsaHb.

Pednekcia cama no cobi He € 4eCTPYKTUBHOLO.
3a BUCOKOI TPUBOXXHOCTI BOHA MOXE MepexoanTu
B PYMiHAQTUBHE CaMOCMOCTEPEXEHHS, KOMNMU MOB-
TOpPHE 30CepemKeHHs1 Ha MoMUIiKax MOTEeHUINHO
niaTpumye TpuBOXHUA Uukn. OTxe, pednek-
cisi Moxe OyTu sk pecypcom npodbecinHoro pos-
BUTKY, Tak i yMOBOIO (pikcaLil TpMBOXHOro JocBiay
3anexHo Big cnocoby noro iHTepnpeTauii.

Y MoTuMBaUinHIiW cdepi NOBTOpPHOBaHI O4iKy-
BaHHA HeBAaudi MOXyTb OyTW noB’si3aHi 3i 3HU-
XXEHHSIM iHTepecy [0 CKMagHuMX MaTeMaTUYHUX
3aBOoaHb Ta TMOCUITIEHHAM YHMKaruux cTtpaTte-
rin. EMoUinHNA KOMMNOHEHT € UeHTparibHUM Ang
3anpornoHOBAHOI KOHCTPYKLii, OCKINIbKM MNepexu-
BaHHA TPUBOIM MOXXe MOBTOPHO akTyasnisdyBaTuCs
B NoAibHMX cuTyauiax i B3aemMoiaTn 3 KOrHiTuB-
HMMN Ta MOTUBALIMHMMMN NpoLecamu.

BucHoOBKW. Y cTaTTi 3QiNCHEHO TEOPETUKO-ME-
TOOONOrYHMIN aHani3 i yTOYHEHO MOHATTS «pPeKyp-
CMBHa MaTtemMaTudHa TPUBOXHICTbY» sK OaraTtoBu-
MipHOrO MCUXONOro-NeaaroriYHoro  siBvLLa,  LWo
MOXE XapaKTepu3yBaTUCHA UMKIIYHUM BigTBO-
PEHHAM i caMonigCUIEHHAM TPUBOXHUX peakLin
y MateMaTu4Hii OisanbHOCTIi ManbyTHIX yuuTenis
MaTteMaTuKu.

TeopeTuyHo CUCTEMAaTU30BaHO KOTHi-
TUBHi, €MOLiHi, nOBEeAiHKOBI, MEeTaKOrHiTUBHI
Ta couianbHO-NearoriyHi TMNU PEeKypCUBHOCTI
1 BUOKPEMIEHO CUTYaTUBHUN, CTINKUN Ta npode-
CilHO-IHTEpiopu3oBaHMn  piBHI. 3anponoHoBaHe
KOoHLUenTyanbHe npeacTaBfieHHa o0’egHye CyT-
HICTb, UMKMIYHUIN MexXaHi3M, piBHI Ta TUNU peKyp-
CWBHOCTI, ane He NpeTeHAYE Ha cTaTyc eMMipuyHoO
niaTBepakeHol moaeni.

TeopetTnyHOo nepegbadeHO  B3aEMO3B’'SA3KU
pPEKYpPCUBHOT MaTeMaTUYHOT TPUBOXHOCTI
3 MaTeMaTM4HOK KOMMETEHTHICTI, negaroriy-

HOW pedonekcien, NpodecinHOK CaMOOLHKO
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Ta MoOTMBaUieo. 3anponoHoBaHi  MNOMOXEeHHS
€ pe3ynbraToM TEOpPEeTUYHOro MOoAentoBaHHS
i NOTPebyoTb eMNipMYHOT NEpPEBIPKU.

lNpakTuyHe 3HayeHHs nonsrae y MOXITMBO-
CTi BWKOPUCTaHHA KOHLENTyarlbHUX TMONIOXEHb
0N noganblUoro po3poOreHHs AiarHOCTUYHOIO
IHCTpYyMEHTapito, nporpam ncmxosioro-negaroriy-
HOro CyrnpoBOA4y Ta BAOCKOHasIEHHSA npodeciiHol
NiaroToBKM ManbyTHIX yunTesiiB MaTeMaTUKM.

MepcnekTBuM noganblUMX AOCHIOXEHb.
MNopanblwa poboTta nepegbadae emnipnyHy Bepu-
dikauito  3anponoHOBaHOrO  KOHLUEeNTyarbHOro
NPeacTaBrieHHs, nepeBipky BanigHOCTI piBHIB
i TMNIB Ta BCTAHOBMNEHHS TXHIX B3aEMO3B’A3KIB i3
MaTEMaTUYHOK KOMMETEHTHICTIO, pednekcieto,
CaMOOLiHKOK 1 MoTuBauieto. OKpeMum Hanps-
MOM € pO3pO6MEHHSA OiarHOCTUYHOIO IHCTPYMEH-
Tapito Ta NCUXONoro-nearoriyHMx ymoB npodi-
NaKTUKM 1 KOPEKLIT PEKYPCUBHOI MaTeMaTUYHOI
TPMBOXHOCTI. lNoganblli AocnigKeHHa AOouUinbHO
CNpsIMyBaTu TakoX Ha OOrpyHTYBaHHSA MCUMXOMO-
ro-negaroriyHMx yMoB MNPOMINakTukM Ta Kopekuii
PEKYPCUBHOI MatemMaTu4yHOlI TPUBOXHOCTI B CUC-
Temi NnpodecinHOoI NiArOTOBKM ManbyTHIX yuynTenis
MaTeMaTUKN.
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